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Abstract. The aim of this study was to capture the teachers' views on the
functioning of social clubs, to reveal the teachers' perceptions of the weaknesses
and strengths of the implementation of these activities and also to suggest the
proposal for the efficiency of social club studies. The study was conducted as a
phenomenological approach. The participants of the research included 33 teachers
who work in secondary schools in Sakarya, Bursa, izmit, Istanbul, Ankara, and
Kiitahya and advice on social clubs. The data were collected and analyzed with
interview questions consisting of 18 questions. As a result of the analysis, it was
found that teachers generally choose the clubs themselves, 2/3 of the teachers
make a plan for study but do not implement those plans, about 2/3 of them could
not conduct club activities in sufficient number and quality. Teachers, on the other
hand, believe that social clubs help students in cognitive, affective, social, societal,
individual development, self-knowledge, psychomotor, and other areas.
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Evaluation of Social Clubs Studies in Turkey with Club Counselors' Views

1. INTRODUCTION

One of the most essential questions educators are exploring today is how children learn
independently in learning environments and discover their interests and abilities as
intentional learners (Nelson 1981; Bergin 1996). This is because today's evolving and
changing lives require self-directed improvement in every aspect. Moreover, each student
is different from his or her peers. Therefore, it is necessary to implement a program that
includes individual differences in the education and training process. Activities planned
and implemented by students provide their physical, social and mental development
taking into account the interests and needs (Education Research and Development
Department [EARGED] 2009, p.4). Therefore, it is seen that social clubs, which is an out-
of-school education environment, have an important place to meet this need.
Extracurricular activities such as social clubs aim to reinforce the knowledge acquired by
students during their education, show that this learning is related to life, and to put the
learned theoretical knowledge into practice (Kose 2013).

Posner (2004) discusses the types of curriculum in five dimensions: "official curriculum,
a curriculum in practice, implicit /neglected curriculum and extra curriculum". Social
clubs, which form the basis of the research, are also included in the extracurricular
program. The extracurricular program is based on students' interests, unlike the official
curriculum, and is carried out to cover all lives in a planned way, except out of school
lesson. Extracurricular activities are school-supported activities in the school
environment, and the most common examples are athletics and academic or social clubs
(Valentine, Cooper, Bettencourt & DuBois 2002). Therefore, social clubs are also under
the control of the school, but take place out of regular class hours, are not a part of the
curriculum, do not contain grades, and consist of activities that student participation is
optional (Bartkus, Nemalka, Nemalka & Gardner 2012). Social clubs are defined as follows
in the Ministry of National Education Regulation on Social Activities: Social clubs are
groups formed to enable students to participate in activities inside and outside the
educational institution in scientific, social, cultural, artistic, and sports fields throughout
their education. Social clubs are extracurricular activities, provide a resource for students
to gain both academic and non-academic skills and establish relationships with other
students and teachers and offer students a chance to develop mentally and socially in a
relatively informal environment (Stearns & Glennie 2010, p.307).

The personal, social, and psychological benefits are provided by social clubs also clearly
reveal this importance (Holland & Andre, 1987). Because students that participate in
extracurricular activities reduce behavior problems. Their sense of responsibility, self-
esteem and self-confidence develop. They meet people with the same backgrounds they
have and people they share interests with (Massoni 2011). Social clubs provide them
opportunities to practice with social roles, behaviors and ideas and help to reveal their
own identities” (Caldwell & Darling 1999), provide competence as effective, enable to
develop new social skills, provide opportunities for entrepreneurship and identity
development, establish new connections with peers (Dworkin, Larsen & Hansen 2003)
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In terms of student’s academic success, social club activities also have an important effect.
In this regard, Gorkem (2012) researched the impact of the participation of fifth-grade
students in social activities on academic achievements. He found in his study that there is
a positive relationship between success in Turkish, Mathematics, Science and Technology,
Social Studies and English lessons, and academic achievements increase as students
participate in social activities. He announced this situation with students’learning by
doing and living who participate in social activities. As a result, permanent learning takes
place, children socialize during the activity process, express themselves more comfortably
and their creativity increases. Similarly, many researchers suggested that social clubs
provided students to gain a positive attitude and sense of commitment towards the
school, so increase their rate of staying at school, their academic success and social skills
and social clubs have positive psychological effects (Stearns & Glennie 2010; Howie,
Lucaks, Pastor, Reuben, & Mendola 2009; Barnett 2007; Fredrics & Eccles, 2006; Feldman-
Farb & Matjasko, 2005).

Considering all these advantages and the profile of the individual to be educated, it is
considered necessary to determine the implementation, efficiency and problems of the
social club activities in the process. On the other hand, social activities cannot be fully
implemented in schools. Some activities are carried out, such as establishing student
clubs, holding elections, keeping books, and so on, according to regulations and
formalities. However studies on social activities are insufficient except for the efforts of
some administrators and teachers who understand the importance of this issue (Tetik
2008, p. 42). For this reason, it was examined the perspective of teachers who have the
most information about the general development of students, interests and needs in social
club activities. In this way, it was aimed to reveal the their perceptions about the
functioning of social clubs, the weaknesses and strengths of the practices, to provide a
description of the subject and to offer suggestions for the effectiveness of social club
activities. In this context, the research will be conducted considering the following topics:
teacher and student selection for clubs, teachers’ competencies about clubs, planning and
implementation process of clubs, difficulties in the implementation process, cooperation
studies, monitoring of clubs, teachers' opinions about social club studies, general
evaluation of social clubs by teachers and their suggestions.

2. METHOD

This study was based on the evaluation of teachers. Teachers were supervisors of a social
club in elementary schools in Turkey about the activities of the social club. Thus, it was
tried to determine the state of social clubs activities. This determination was about how
social clubs were in the field of practice and what difficulties were encountered. For this
reason, the study was designed with a phenomenological approach, one of the qualitative
research designs. As it is known, phenomenological design is an appropriate approach to
describe human experiences (Merriam 2013).
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Participants

In this study, an easily accessible situational sampling was used to have a large number of
participants and to make the survey healthy. Preference was given to teachers in the
provinces where the researchers live and schools that they can easily reach. During the
research process, 33 teachers working in public and private schools in Sakarya, Bursa,
[zmit, Istanbul, Ankara, and Kiitahya were interviewed. Eight of these teachers work in a
private school and 25 in a public school. The clubs that these teachers consult are as
follows; Librarianship, Marbling, Calligraphy, Chess, Children's Rights, Health, Cleaning
and Green Crescent, Democracy, Human Rights and Citizenship, Sports, Folk Dances,
Music, Painting, Library, Environment, Scouting, Cooperatives, Music and Folklore,
Basketball, Travel Tourism and Public Relation, Culture and Literature, Red Crescent,
Science and Technology, Civil Defense, Aviation and Drama. The ethics committee
approval for this study was obtained from the Ethics Committee of Rectorate of Sakarya
University, dated 03/03/2021 and numbered 32/25.

Data Collection Tools and Analysis of Data

An interview form with 18 questions was used as the data collection instrument. A pilot
study was conducted to develop the interview form, and conversational interviews were
conducted with three teachers working in the social field. Missing points were identified
through analysis of the pilot interviews, and the data gathering instrument was given its
final form. However, an attempt was made to detail the teachers' experiences by using
probing questions in the interview when needed.

Validity and Reliability

To ensure the credibility of the research (internal validity), the interview questions were
created with stepped pilot studies, and the research was deepened with probing
questions. Also for internal validity, after the data were analyzed, the evaluations were
split (member check/ participant confirmation), reaching approximately 1/3 of the
participants. This ensured that the researcher's bias did not influence the study results
(Maxwell, 2005, quoted in Merriam, 2013). Transferability (external validity) of the study
was ensured by selecting participants from different provinces and continuing the survey
by increasing the number of the participants until data saturation was reached. In
addition, detailed descriptions of the data were provided. Themes (categories) were
formed by bringing together similar findings in different questions. Data were analyzed
and coded twice by two researchers and at (6-month intervals) and these codes were
compared. According to Miles and Huberman's the formula (393/393 + 11x100 = 9.7277)
(consensus / agreement + disagreement x 100), a compromise was found.

3. RESULTS

The following was detailed teachers' views on social clubs. In this context, the following
topics were included in the research: the way teachers identify clubs, student selection
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for clubs, evaluation of the competencies of social club teachers about their clubs, the
evaluation of the planning and implementation process for social clubs, evaluation of the
planning and implementation process of social clubs, supervision of social clubs, and
social club activities.

Teacher and Student Selection for Clubs

Table 1

The way teachers identify clubs

Teacher Request Manager Request
Gender School
Volunteer Certificated Trainee " Talent Random Forcible Total
management
K 1 4 3 2 2 3 3 18
E 7 1 2 2 - 2 1 15
Total 8 5 5 4 2 5 4 33

* The school determines the teachers’ club, but the teacher has an interest in the club.

Nearly 3/4 of the teachers participating in the study (24 teachers) voluntarily determine
their club. The KAB and EMC indicated that the school administration influenced the
selection of the club and they stated that "the experience of the studies with the
educational branch prescribed by the school influenced the selection of this club in the
following years." It was noted that teachers' testimonies regarding the club were
considered in the selection of teachers for the chess and scout clubs. It was found that
more than % of the teachers also observed clubs at the request of the school management
(random and forced).

Student Selection for Clubs

More than half of the teachers (18 teachers) who participated in the study said that club
selection is based on students' own interests, desires, and abilities, while the other half
said that student clubs are determined by teachers because teachers are concerned about
distributing clubs evenly. But the selection of teachers and students should be made in
accordance with the interests, desires, and abilities of the students according to the 7th
and 16th articles in the Purpose, Scope, Basis, and Definitions section of the Ministry of
National Education Primary Education and Secondary Education Institutions Social
Activities Regulation.

In the study, it was found that private and public schools differ in the selection of students.
In private schools, it was observed that students choose their clubs according to their
interests and desires by explaining and promoting the clubs to the students. On the other
hand, students opt for the clubs such as jewelry designing and cooking which are not
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offered but desired by the students. For such clubs, teachers who are knowledgeable
about the subject are assigned from outside the school. However, student interest and
need are less considered when it comes to equity in public schools.

Evaluation of the Competencies of Social Club Teachers about Their Clubs

Teachers who participated in the survey were asked, "Do you have enough information
about the clubs?". Almost half of the participants stated that they have information about
their clubs, while only 2 of the teachers said "no". Apart from this, KBE, KMK, EST, ECL,
EBAO stated that their knowledge is available in theory, but they find it difficult to put it
into practice. On the other hand, EMC and EST stated that they gain experience through
the association because they are constantly in the same association. KFOe also said that
he did not have enough information about his club and received help from experienced
teachers.

The Evaluation of The Planning and implementation Process for Social Clubs
The Planning Process

1/5 of the teachers who participated in the research process stated that they don’t make
preliminary preparations for club work. However, it was determined that teachers
working in private schools attach importance to pre-preparation. For example, “We will
do tidewater marbling. For this, | first prepare a slide show and then show the application
myself.” said KAC, who is a marbling club advisor. Thus, he stated that he makes
preparations for those activities.

2/3 of the participant teachers stated that they implement the decisions taken in the
annual plans within the bounds of possibility, while the others stated that they did not
apply for various reasons such as "the crowded classes, the lack of time, the lack of
adequate facilities of the school and the lack of implementation of the plans, the absence
of attendance where parents should attend, bureaucratic disruptions, the perception of
club work as empty times". Other than that, five teachers working in private schools
declared that they comply with their annual plans in the context of the extra program
apart from social club activities. According to Posner (2004), these activities are
extracurricular activities performed outside the official program (Staykova, 2013). These
activities are social, cultural, sportive, artistic activities, and get the student to like the
learning environment and motivate learning (Holloway, 2002). Therefore, social club
activities will be more useful when club work is supported by extra programs or when
additional time is provided for club work.

The Application Process

A great majority of the participants in public schools (2/3) find the time of one hour in
two weeks insufficient. However, KBE and EST said the reverse statements: “I find it too
much.”; “Not enough for ideal club work but adequate for opportunities”. These
statements are quite remarkable. These statements can be concluded that the club work
is not being done wholesomely. On the other hand, the time spent at private school for

113 Sakarya University Journal of Education



Deniz YOCEER, Sevgi COSKUN KESKIN, Ayse AYDOGMUS DOGAN

club activities is more than public schools. The statement of the KHS reflects this situation:
"it’s a very good time compared to public schools for eighty minutes a week.”.

Approximately 2/3 of the participants stated that they could not perform club activities
in sufficient number and quality. They listed the reason for this situation as “using these
hours in preparation for the exam due to the LGS exam, not enough time to spend, not
enough classes to attend the club meeting, lack of interest for the students at the club
activity, formation of level difference due to the coexistence of different grade levels,
feeling the teacher who consulted as insufficient in her/his club”.

In addition, it was observed that clubs that require skills such as chess, sports, basketball,
music, and folklore, folk dances, and painting trained and exercised outside the club hours
and allocated extra time to club activities.

Problems in the Implementation Process

The source of the problems encountered in social club work was specified as school
administration and Ministry of National Education, students, teachers, and families. The
table on the subject is presented below.

Table 2

Problems in the Implementation Process

No Categories Statements f  Total
Inadequate physical conditions 8
Crowded classroom environment 6
Problems Insufficient time 6
arising from the  Insufficient material 5
School Shortage of transportation in out of school 3
1 . . g 37
Administration  activities
and the Ministry = Students' age groups are completely different. 3
of National There are bureaucratic barriers 2
Education Lack of a cooperative organization for clubs 2
Holidays and disruption of work for any reason 1
The indifference of the school administration 1
Participation in a club the child does not want 5
Lack of sense of responsibility in the child 3
Lack of motivation for students 3
Problems The students want to leave school immediately 2
2 arising from the because they come with school busing.
student Students have interest but don’t have talent 2 18
It's hard to exchange information with students 1
1-3. grade students do not have readiness 1
Lack of students with both talent and interest 1
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Volunteer parent shortage 4
3 Problems Lack of demand for social club activities by 3
arising from the directing students to the LGS exam 8
family Families do not have information about these 1
clubs
Not ensuring the participation of all students 3
4 Problems Teachers go unprepared 1 6
arising from the  Problems of adaptation with the student and the 1
teacher parent
Inactive and ineffectiveness 1

Problems arising from the Ministry of National Education and school administration are
typically caused by infrastructure and planning. Close to all teachers were expressed
negative views, particularly in terms of physical infrastructure and space such as the lack
of a music room or instrument for the music club, the combination of a multi-purpose
lounge, and library, the failure to protect materials/products due to morning-afternoon
practice.

When the problems arising from the student and the family are examined, it is clearly seen
that it is not actually caused by the student or the family such as the lack of appropriate
school busing hours, the inclusion of the student in the club they do not want, the
differences in student level and interests, lack of motivation, considering the LGS exam
more important, not having information the family about clubs. The source of these
reasons is also in the education system. When the problems in the infrastructure and
social club legislation are solved, these problems will be minimized. On the other hand, it
can be taken measures that will enable teachers to develop a positive attitude about how
social club work is to be effective and important. In this way, it can be said that the
problems arising from the teachers will be eliminated.

Evaluation of Cooperation Activities During Club Work
Cooperation with the School Administration

Approximately 2/3 of the participants stated that their work is supported by the school
administration. The issues collaborated with the school administration are as follows:
Material support, allowing participation in out-of-school practice, rewarding the students
who win the competitions, supplying boards to exhibit the products made, allowing
events on certain days and weeks.

Some teachers also have the opinion that the school administration does not provide any
support other than showing a place for social club activities. Less than 1/3 of the teachers
stated that they could not co-operate with the school administration because the school
administration saw social club work as unnecessary and insignificant.
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Evaluation of Cooperation with Official and Voluntary Institutions, Organizations and Other
Elements

According to Article 7 of the "Purpose, Scope, Basis and Definitions" of the Ministry of
National Education Primary Education and Secondary Education Institutions Social
Activities Regulation published in 2005; social activities are carried out within the scope
of student clubs and community service, using in-school and out-of-school facilities in
cooperation with the school administration and parents.

In this context, about 3/1 of the participants stated that they collaborated with formal and
voluntary organizations during social club work. They are co-operating in the form of
vehicle supply from the municipality, book collection (with the community) or charity
campaign, organizing an inter-school tournament and painting contest, conducting the
collective activity for clubs, sport contests between provinces. The teachers who cannot
cooperate also stated reasons such as “not knowing where to apply for cooperation, not
caring about club work at school, not conducting a healthy social club work due to school
busing, bureaucratic barriers and being unable to participate the student in such activities
outside of the lesson.”

Cooperation with Family

Almost all of the participants (seven teachers) working in the private school stated that
cooperation made with the family in social club activities. However, this cooperation is
not done in public schools. The PCA working on the level of knowledge and support of
families about social club work in private schools expressed their thoughts as follows: “We
prepared a booklet about club elections before the club elections for promotion and it was
sent to our parents. At the same time, children interact with their parents and make club
choices with their support. ” On the other hand, the statements of EMC and EAS working
in public schools reveal the indifference of families whose children receive education in
public schools: “Families do not have any expectations about social activities, only
expectation is the ranking they take from the exams. What is the number of LGS...”; “90%
of families don't have enough information. They have this idea: what would happen if the
children do exercise or dont. But we try to reach and inform them as much as possible.”

Supervision of Social Clubs

A school principal is responsible for conducting social activities in accordance with the
legislation and in an efficient manner (Notification Journal, 2005). It ensures that social
activities are carried out in a beneficial way. Therefore, the supervision mechanism is also
under the authority and responsibility of the school principal. In the study, about half of
the participants (17 teachers) stated that social club work supervises only in the end-of-
year reports, as teachers call it "on paper". The participants, who are excluded, stated that
the school administration supervises social club activities by participating in activities,
asking the needs, meeting, observing.
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Teachers’ Opinions on Social Club Work
Thoughts About Meeting the Requirements of Students

Social club teachers such as librarianship, marbling, calligraphy, chess, sports, folk dances,
environment, music and folklore, and drama think that these clubs meet the needs of
children. However, social club teachers such as children's rights club, democracy,
citizenship and human rights club, painting club, culture and literature club, Red Crescent
club, science and technology club, aviation club, health, cleanliness and Green Crescent
Club think just the opposite. They indicated the lack of time, space, and opportunity, the
students’ indifference and reluctance as the reason for this situation. In addition, KFO,
who is the consultant of the democracy, human rights, and citizenship club, presented this
answer to the question of whether club activities meet the needs of the students: “No, it
doesn't. There are students from all classes from 2nd to 4th, and from 5th to 8th in social
clubs. It is not possible for me to introduce an abstract concept such as democracy to a
2nd grade student, but I can foster him a sense of belonging to a club.” This answer can be
given as an example of why clubs do not contribute to the student because of the different
ages and levels of students. On the other than, they stated that measures should be taken
such as going to the club children want, organizing out-of-school activities, improving
facilities, and increasing the time allocated to club activities.

Views on the Benefit of Social Clubs for Students

According to teachers, social clubs contribute to students in cognitive, sensory, social and
communal, individual development and self-recognition, psychomotor and other fields.
The table below shows this status.

Table 3

Teachers' views on the benefit of social clubs for students

Category Statement

Creative thinking

Increased mental activity

Making decision

Be able to calculate

Scientific thinking

Research

Pleasure of being in an activity outside of the classroom
The ability to empathize

Environmental awareness

Acquisition the consciousness in many issues
Helpfulness

Reading habit

Sense of responsibility

Sense of ownership

Cognitive Skill

Sensory Skill
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Socializing
Social service awareness
The ability to work with a team
Self-expression
Social and Communal L.ea.rning cooperation _
Skill Living the sense of belonging to a group
Communication skills
Learning to share
Adaptation with the environment
Entrepreneurship
Coordinated work
Self-confidence
Ability to do work by oneself
Learning to win or lose
Self-development in different areas
Learning to be sensitive to many things
Using the time efficiently
Recognizing what the student is interested in and talented
Self-realization
Being planned and organized

Individual Development
and Self-recognition

Psychomotor Skill A ready pen
Taking small steps for the big things students will do in the
Other future

Recognizing various art branches
Discharge because it feels like break time

As the table shows, effective social club activities provide many skills to students.
However, the teachers emphasized that social clubs gain these skills when they find an
application area. Some teachers also think that social clubs do not contribute to the
student. Because, in social clubs, what is done is forgotten, and the child perceives this
lesson as a spare time, this lesson is neglected because of exam-centered thinking, and
some clubs deal with topics like a theoretical lesson.

Teachers' General Evaluation and Suggestions about Social Clubs

In addition to the above views, teachers’ general evaluations and recommendations about
social clubs are as follows:

KSIG (Scouting Club)

The school administration can allow teachers to specialize in social club branches,

thinking that these activities should not left on paper ... Teachers see this more as a chore.
They need to be conscious. They think of it as stationery and paper. If the school
administration and teachers pull their weight, the school community, [ think the school
environment, the family and the child will also pull their weight.
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KEAY (Chess Club) It is important to provide adequate information about clubs, Irrelevant
people who are nonclub should not be assigned. Teachers who are interested in their

major, inclined, and related to that subject should be assigned.

EAS (Basketball Club)

These applications are insufficient in hours. It was 2 hours in the past years, 1 hour this
year and very insufficient. The reason for this is LGS. When families wanted to cut down
on social activities like this, the administration decided accordingly. Public schools are
less fortunate than us. It's 1 hour, even in level 2. .... 90% of families don't have enough
information. They have this idea: what would happen if the children do exercise or dont.
But we try to reach and inform them as much as possible... [Families should surely lead
the child to a sports branch] when we're not good enough. We reach up to 100-150
children from about 400 children. However, it is not suitable because of insufficient space
and time... As the state, more sports fields need to be built in the environment. People who
do sports become clever, smart, and healthy. He/she becomes social and becomes a
leader. He/she has all these features.

ECL (Science and Technology Club)

Our volleyball teacher gets out of six students who are volleyball players from that group.
They won Science High Schools. When it is studied in the right way, it is very beneficial. It
is enough to take that discipline.

EEO (Chess Club)

Teachers can make preliminary preparations, especially for project work. The children
need to choose the clubs they like and want first, and they need to take an active role in
that club.

EMAS (Chess club)

What the national education needs to do is: Double shift schooling should discontinue.
School should be by noon, the children should join in various tasks to improve their social
aspects in the afternoon. There is an error in the system, students get exhausted. The

social aspect of [children] remains weak. Schools and the environment must also have

areas to implement these activities. Families need to be a little more involved.

EMZ (Sports Club) 1 think club work is unnecessary. A situation developed for democracy
education. Students see these hours as break time and try to get home as soon as possible.
Unnecessary.

EST (Drama) We see this rather than helping what is learned in other courses. They blow
off steam in social club activities. It meets the need for discharge, I think it is an activity

that prevents the formation of hyperactive children.... Russia is the most active in social

activities in the world. Every village has a theater. Every village has a gymnasium. In

Russia, the man is a doctor, and he also has a degree in table tennis. Turkey also do not
have those thoughts in Turkey.
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EAO (Travel and Promotion Club)

Normally, if it applies social activities fully, I think that it will provide a very large benefit.
[t ensures the adaptation of the person to the environment, and at the same time, the task
is fulfilled.

4. CONCLUSION AND DISCUSSIONS

In the light of the findings obtained in the study, these subjects were dicussed: “teacher
and student selection to clubs, teachers’ competencies for clubs, planning and
implementation process of clubs, problems in the implementation process, co-operation
studies, auditing clubs, teachers’ views on social club studies, general evaluation of social
clubs and suggestions offered by teachers”.

On Teacher and Student Selection for Clubs

When examined to the subject of teacher and student selection for clubs, it was observed
that approximately 3/4 of the teachers (24 teachers) chose their club voluntarily, and the
remaining of them (1/4) give consultancy in clubs where they are randomly or forcibly. It
was determined that teachers' certificates related to the club also took into account in
clubs such as chess and scouting. It was observed that more than half of the teachers (18
teachers) took into account student’s own interests, desires and abilities and rest of them
acted with the concern of equally distributing students in the context of the selection of
the club. In the context of social clubs, it was determined that the private school made the
club presentation and made the selection within the framework of the interests and
wishes of the student and that the public school acted with the concern of equal
distribution. However, the essence of social activities is based on "volunteerism".
Therefore, no individual can be directed to social activities in a different way by going out
of this basis. Social activities do not inherently accept to be forced, conditioned, put into
certain patterns (Education Research and Development Department [ARGED] 2009, p.3).
Regarding this, Kece (2015) emphasized in his study that social club members selected
with anti-democratic methods, and this situation caused students to be reluctant to
participate in club activities and social clubs mostly failed to fulfill the socialization
function of students. Gogebakan (2016), in his master's thesis on the structure and
efficiency of social clubs in schools, attributed the student's effectiveness in social club
activities, and their positive opinions towards the clubs to participatione in activities on
their own request. As a matter of fact, Birtiirk (2015), in her master’s thesis on the
functionality of social clubs in schools, stated that students who participate in social club
activities willingly and voluntarily expressed positive opinions about the social club. To
them, social clubs provide skills such as “entrepreneurship skills; attitude of meeting
different opinions, thoughts, beliefs and cultural value with tolerance, sense of
responsibility. In this respect, the student's orientation to clubs that are relevant to their
interests and wishes seems to have a key role in the functioning of social clubs.
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On Teachers' Competencies for Social Clubs

When the competencies of the teachers about social clubs were evaluated, about half of
the participants said that they had information of their own clubs. Some of the teachers
(5 teachers) stated that they only had theoretical knowledge, and some (2 teachers) stated
that some (2 teachers) stated that they gained experience when they were in the same
club all the time one teacher said that he/she got help about this subject. Eroglu (2008)
emphasized in her master's thesis that school administrators, students and families do
not have enough information about clubs as well as teachers.

On Planning And Implementation Process of Social Clubs

In order to carry out social club activities effectively, educational administrators and
teachers should provide sufficient space and equipment for the club, motivate students,
allocate time, not only consider academic success but also systematically plan and carry
out social club activities, taking into account the multidimensional development of the
student (Akar & Nayir 2015). In this context, in evaluating the planning and
implementation process for social clubs, within the limits of the planning, teachers
implementing the plan asserted these reasons: 1/5 of the teachers participating in the
research process don’t make preliminary preparations for club work, but the situation
changes in private schools and teachers give importance to pre-preparation. Some
teachers (5 teachers) made extra programs outside of social club activities, 3/2 of the
participator teachers apply the decisions taken in annual plans within the bounds of
possibility. The teachers who do not practice also asserted various reasons as crowded
classes, lack of time, insufficient facilities of the school and lack of applicability of plans, not
participating where parents should participate, bureaucratic obstructions, perception of
club work as free time. Regarding this, Ozkaptan (2007) found in his master's thesis on the
restructuring of social club activities in secondary education institutions that all or most
of the annual activity plans are implemented around 80% in private schools, while this
rate is around 67% in public schools, little or no implementation. Therefore, it can be said
that the plans and activities applied in public schools are on paper in comparison with
private schools. In the framework of implementation, it was determined that the majority
of the participants in public schools (2/3) find that the time spent on the social club is
insufficient. In this regard, Kece (2015) emphasized in his study that teachers stated that
the time spent for the social club is not enough, and although there are 40 minutes
allocated for the social club, activities can only do in 25 minutes due to the confusion
caused by the students attending the club lessons. In addition, it was seen that club
activities couldn’t be organized in sufficient number and quality due to reasons such as
using these hours in preparation for the exam due to the LGS exam, not enough time to
spend, not enough classes to attend the club meeting, lack of interest for the students at
the club activity, formation of level difference due to the coexistence of different grade
levels, feeling the teacher who consulted as insufficient in her/his club” and this period
was more in private schools. In this regard, Ozkaptan (2007) concluded that social club

121 Sakarya University Journal of Education



Deniz YUCEER, Sevgi COSKUN KESKIN, Ayse AYDOGMUS DOGAN

work does not achieve its goals in public schools but it achieves its goals on student’s
requests and expectations in private schools.

On Problems in the Implementation Process

In the implementation process, it was determined that there were problems caused by the
Ministry of Education and the school administration, the student or the family, within the
bounds of infrastructure and planning. Problems caused by students or family were these:
the lack of appropriate school busing hours, the inclusion of the student in the club they
do not want, the differences in student level and interests, lack of motivation, considering
the LGS exam more important, parents’ lack of information about clubs. Problems caused
by teachers were also these: not ensuring the participation of all students, teachers who
do not prepare, compliance problem with student and parent, not being active and
effective. In this case, similar to the reasons listed in parallel with directors, students,
teachers and parents, Gomleksiz and Kiling (2015) also stated. According to this, teachers
practice more in-school application, the school administration, the environment, students
and parents are indifferent to these studies, they deal with paperwork rather than
practice, their time and physical facilities are insufficient, they can not communicate with
institutions and they have problems due to crowded classes. In their study, Akar and Nayir
(2015) listed the reasons for social clubs’ ineffectiveness and problems in social clubs.
These are "implementation gaps (lack of club work), neglect (social club activities are seen
as unnecessary), management problems (insufficient duration and uninteresting
activities, crowded classrooms, and not being in the desired club) and personal reasons
(students' attitudes and indifference) as reasons for the ineffectiveness and problems of
social clubs. Gokyer and Zincirli (2011) also found in their study that teachers did not have
enough time and materials to conduct club activities, they could not conduct appropriate
and efficient activities, they did not have enough support from the school administration,
and they did not have enough information about social activities. On the other hand, Vural
(2018) stated that the reasons of teachers who find social club activities inadequate were
listed as follows: Students do not show enough interest in social clubs, school
administration does not provide support, not enough encouragement and guidance,
activities are carried out by only a few students and therefore do not represent the whole,
and support from the environment is less; teachers do not also show enough interest in
social club activities and facilities are not adequate. In relation to students, Birtiirk (2015)
found in her master's thesis that students' views on the implementation of the club's work
are negative. In this context, according to 73% of the students (26.7%), club activities are
carried out regularly, according to 160 (58.6%), partially, and according to 40 (14.7%),
not regularly. Macneal's (1999) statement that "as understanding based on academic
achievement increases, participation in social clubs / extracurricular activities decreases”
parallels the problems encountered by students and parents in the application process.

On Cooperative Activities During Club Work
About 2/3 of the participants indicated that social club activities are supported by the

school administration, and some teachers indicated that the school administration does
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not provide support other than showing places for social club activities. In line with this
view, Guendogdu, Karatas, and Nacar (2011) found that in their study looking at the
problems faced by principals in implementing extracurricular activities, 45.3% of
principals reported the inadequacy of places to organize activities. In addition to these
problems, some teachers (less than 1/3) indicated that they could not cooperate with the
school administration, because the school administration considered the social club
activities unnecessary and unimportant. Approximately 3/1 of the participants indicated
that they cooperate with official and voluntary organizations in their social club activities;
it was found that teachers who do not cooperate cited reasons such as "not knowing where
to apply for cooperation, neglecting club work in school, not doing social club work properly
due to bound classes, bureaucratic obstacles, and students not being able to participate in
such activities outside the classroom”.

It was observed that almost all participants working in private schools (4 teachers)
cooperated with the family in social club activities, which could not be achieved in public
schools. The school, however, can never be considered separately from the environment.
In the first place, the parents of the school are the natural environment of the school. This
is followed by the official and local governments, non-governmental institutions and
organizations in the settlement where the school is located (Tetik 2008, p.55). Therefore,
cooperation with the natural environment of the school in social club activities is of
particular importance for the effectiveness of the application.

On the Inspection of Social Clubs

The director is responsible for ensuring that social activities are carried out in accordance
with legislation and effectively, and that guidance, leadership and monitoring activities
are carried out (Karakaya 2012). However, about half of the participants (16 teachers)
stated that the activities of the social club were only monitored through year-end reports,
while the other half stated that the activities of the social club were monitored by the
school administration through attending activities, asking for needs, meeting, and
observing.

On Teachers' Opinions of Social Club Work

Teachers of social clubs like library, marbling, calligraphy, chess, sports, folk dance,
environment, music and folklore, and drama said that these clubs meet the needs of
children. Eachers of clubs such as Children's Rights Club, Democracy, Citizenship and
Human Rights Club, Painting Club, Culture and Literature Club, Red Crescent, Science and
Technology Club, Aviation Club, Health, Cleanliness and Green Crescent also said that this
need cannot be met due to reasons such as "indifference and reluctance, age and level
difference". Similar to these results, Kece (2015) also found that sports, music, health,
hygiene, nutrition, and chess clubs in schools are more effective, tourism; activities
conducted in Green Crescent, cultural literature, theater, democracy, human rights and
citizenship and conscious consumer clubs relatively remains at a limited level.
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Effectively conducted social club activities provide students with skills in many areas such
as cognitive, affective, social, individual development and self-knowledge, and
psychomotor. However, teachers emphasized the view that social clubs "gain these skills
when they find a field of application”. In parallel, Ay (2015) concluded in his master's
thesis that student clubs have an effect on the development of basic skills, but this effect
did not occur to the extent expected. Biikiisoglu and Bayturan (2005) also found in their
studies that spare time activities have a positive effect on the psychosocial development
of adolescents, they gain life experiences through the interactions experienced in the
activities, increase their awareness, discover their weaknesses and strengths, gain their
self-confidence, acceptance and success, and increase their sense of self-expression and
responsibility. Kocayigit and Ekinci (2020) also found in their research that students who
participated in extracurricular activities receives gain in school culture and academic
skills, psychological, physical, and social development, and that students are able to show
themselves through this participation. Similarly, Moriana, Alos, Alcala, Pino, Herruzo, and
Ruiz (2006) found that those who participated in extracurricular activities show better
academic achievement. Nikki (2009) stated that extracurricular activities, along with
academic achievement, have positive effects on students' self-esteem and school
attendance. Therefore, social club activities should be given due importance in terms of
the benefits they provide to individuals.

On Teachers’ the Overall Assessment and Suggestions on Social Clubs

When social clubs are used properly, they provide students with many cognitive, affective
and social skills and contribute to the formation of individuals who are useful to society.
In this regard, teachers indicated that the following provisions should be made regarding
social clubs: children go to the club they want, social club activities are not only on paper,
teachers are allowed to specialize in the branches of social clubs, sufficient information
about clubs is provided, people who have information about the selected club are
assigned. extracurricular activities are organized, facilities are improved, and time
devoted to club work is increased.

In line with these views and suggestions listed above, Sahan (1995) listed the following
suggestions in her master's thesis on the evaluation of educational studies in elementary
schools: Informing teachers and administrators about the goals and positive effects of
pedagogical studies, taking into account students’ interests, abilities and aspirations in
studies, taking an active role, encouraging them, providing necessary support to teachers
and students, providing and creating resources for the environment, tools and equipment,
preparing supplementary resource books for activities, creating alternative solutions to
the time problem, guiding teachers through in-service training courses, inspecting
practices adequately.
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Appendices
Interview Questions

1. What is the name of the club you are consulting?

2. How is the selection of the club you advise?

3. How do you choose students for clubs?

4. As a club counselor, do you think you have enough information about social clubs?

5. As a club counselor, do you make preliminary preparations for club activities? At the
beginning of the year, we are making preliminary preparations such as what the club
includes and what can be done?

6. Do you spare enough time for club work?

7. Do you engage in sufficient activities and studies during social club activities?

8. Do you cooperate with official and voluntary organizations in the district during club
activities?

9. Do you have problems with club activities outside of school? (Finish: What difficulties do
you encounter?)

10. In general, would you evaluate the implementation of social club activities in your
school?

11. Do you think the school administration supports social club activities enough?

12. Are social club activities supervised by school administrators? (Probe: How is it audited?
Probe: What is being considered when auditing?)

13. Do you find the physical space and equipment in your school sufficient for social club
activities?

14. Are the social club activities you consulted in a way that will meet the needs of the
students?

15. What do you think about social club activities helping to apply and use what has been
learned in other curriculums?

16. Do you think that the knowledge of families about social club activities is sufficient?
17. What can be done so that the Social Club activities can fully achieve their purpose?
(Finish: Who do you think should make the effort first?=

a) School administration? What can he do for it?

b) Teachers? What can he do for it?

c) The child and the school environment? What can he do for it?

d) Family support? What can he do for it?
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Tiirkiyedeki Sosyal Kuliip Calismalarinin Kuliip Danismanlari Gortsleri ile Degerlendirilmesi

1. GIRIS

Giiniimiizde egitimcilerin arastirdig1 en 6énemli konulardan biri de bilingli birer 6grenen
olarak, cocuklarin okul dis1 6grenme ortamlarinda kendi kendine nasil 6grenecekleri ve
yetenek ile ilgilerini nasil kesfedecekleridir (Nelson, 1981; Bergin, 1996). Ciinkii
glinlimiiziin gelisen ve degisen yasam kosullar1 bireyin kendini her anlamda
gelistirmesini zorunlu kilmaktadir. Ayrica her 6grenci yasitlarindan farklidir. Bu ytlizden
egitim-ogretim strecinde bireysel farkliliklara yer veren bir programin uygulanmasi
gereklidir. Ogrencilerin ilgi ve ihtiyaclarim1 dikkate alan, kendileri tarafindan planlanip
uygulanan faaliyetler onlarin bedensel, sosyal ve zihinsel yonden gelisimini
saglamaktadir (Egitim Arastirma ve Gelistirme Dairesi [EARGED], 2009, s.4). Dolayisiyla
da okullarda 6grencilere verilen derslerle birlikte, okul dis1 6grenme ortamlarindan biri
olan sosyal kuliiplerin de bu ihtiyaci karsilamak adina 6nemli bir yeri oldugu
gorilmektedir. Nitekim sosyal kuliip gibi ders dis1 etkinlikler, 6grencilerin 6grenimleri
stiresince edindikleri bilgileri pekistirmeyi, bu 6grenmelerin yasam ile iliskili oldugunu
gostermeyi ve Ogrenilen kuramsal bilginin uygulamaya konulmasini saglamayi
hedeflemektedir (Kose, 2013).

Posner (2004) program tiirlerini “resmi program, uygulamadaki program, értiik program,
ihmal/g6zard1 edilen program ve ders dis1” olmak {lizere 5 boyutta ele almaktadir.
Arastirmanin temelini olusturan sosyal kuliipler de ders dis1 program kapsaminda yer
almaktadir. Ders dis1 program, resmi programdan farkl olarak 6grencilerin ilgisini temele
almakta ve tiim yasantilarim1 kapsayacak sekilde okul dersleri disinda planlanli olarak
gerceklestirilmektedir. Ders dis1 faaliyetler, okul ortaminda gercgeklesen, en yaygin
ornekleri atletizim ve akademik veya sosyal kuliip olan okul destekli faaliyetlerdir
(Valentine, Cooper, Bettencourt ve DuBois, 2002). Dolayisiyla sosyal kuliipler de okulun
gbzetimi altinda yiiriitiiliir ancak normal ders saatleri disinda gerceklesir; miifredatin bir
pargast degildir, not icermez ve 0Ogrenci tarafindan katilimin istege baglh oldugu
etkinliklerden olusur (Bartkus, Nemalka, Nemalka ve Gardner, 2012). Milli Egitim
Bakanlig1 Egitim Kurumlari Sosyal Etkinlikler Yonetmeligi'nde (8 Haziran 2017: Madde 4)
sosyal kuliipler, 68rencilerin 6grenimleri boyunca bilimsel, sosyal, kiltiirel, sanatsal ve
sportif alanlarda egitim kurumu icinde ve disinda gergeklestirilen etkinliklerde
bulunmalarini saglamak amaciyla olusturulan gruplar olarak tanimlanmaktadir. Ders dis1
etkinligi olan sosyal kuliipler 6grenciler i¢cin hem akademik hem de akademik olmayan
becerileri kazanma ve diger 6grenciler ve 6gretmenlerle iliskiler kurma yontinden bir
kaynak olusturmakta, 6grencilerin zihinsel ve sosyal olarak nispeten gayri resmi bir
ortamda gelismeleri icin onlara bir sans tanimaktadir (Stearns ve Glennie, 2010, s.307).
Bireylerin kisisel, toplumsal ve psikolojik agidan gelisimine bir¢cok olumlu katkisi
bulunmaktadir (Holland ve Andre, 1987). Buna gore sosyal kuliiplere katilan ¢cocuklarin
davranis sorunlarinda azalmalar goriilmektedir. Sorumluluk duygusu, benlik saygilari ve
ozgiivenleri gelismektedir. Katildiklar: etkinliklerde bircok farkl gecmise ve ilgiye sahip
insanlarla tanmismaktadirlar (Massoni, 2011). Sosyal kullip ¢ocuklarin sosyal rollere,
davranislara ve fikirlere iliskin denemeler yapmasina ve kendi kimliklerini ortaya
koymasina firsat tanimaktadir” (Caldwell ve Darling, 1999), duyussal anlamda yeterlilik
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kazandirmakta, yeni sosyal becerileri gelistirmeye olanak tanimakta, girisimcilige ve
kimlik gelisimine firsat sunmakta, akranlarla yeni baglantilar kurmay1 saglamaktadir”
(Dworkin, Larsen ve Hansen, 2003). Yukarida siralanan bu faydalar sosyal kuliiplerin
O6nemini acikca ortaya koymaktadir.

Sosyal kuliip ¢alismalari, 6grencinin akademik basarisi acisindan da 6nemli bir etkiye
sahiptir. Bu konuda Gorkem (2012), ilkdgretim besinci sinif 6grencilerinin sosyal
etkinliklere katilma durumlarinin akademik basarilarina etkisini arastirdigi calismasinda;
Tiirkge, Matematik, Fen ve Teknoloji, Sosyal Bilgiler ve Ingilizce derslerindeki basari
durumu ile sosyal etkinliklere katihm arasinda pozitif yonde bir iliskinin oldugunu,
dolayisiyla da 6grencilerin sosyal etkinliklere katildik¢a akademik basarilarinin arttigini
tespit etmistir. Bu durumu, sosyal etkinliklere katilan 6grencilerin yaparak yasayarak
O6grenmesi sonucu kalici 68renmelerin gergeklesmesi, etkinlik silirecinde sosyallesip
kendilerini daha rahat ifade etmeleri ve yaraticiliklarinin artmasi tizerinden agiklamistir.
Benzer sekilde bir¢ok arastirmaci sosyal kultiplerin; 6égrencilerin okula yonelik olumlu
tutum ve baghlik duygusunu kazanmasini, dolayisiyla da okulda kalma oranlarinin,
akademik basarilarinin ve sosyal becerilerinin artmasini sagladigi, psikolojik yonde
olumlu etkiler yarattif1 yoniinde goriisler ileri siirmiislerdir (Stearns ve Glennie, 2010;
Howie, Lucaks, Pastor, Reuben ve Mendola, 2009; Barnett, 2007; Fredricks ve Eccles,
2006; Feldman-Farb ve Matjasko, 2005).

Tlim bu kazanimlar ve yetistirilmek istenen birey profili g6z 6niinde bulunduruldugunda,
sosyal kuliip faaliyetlerinin stlirecte uygulanisinin, verimliliginin ve yasanan sorunlarin
tespitinin yapilmasi, bu faaliyetlerin saglayacagi faydalar agisindan gerekli gorillmektedir.
Diger taraftan sosyal etkinlikler, okullarda tam anlamiyla uygulanamamakta; yonetmelik
ve formalite geregi 6grenci kuliipleri olusturmak, secimler yapmak, defter tutmak gibi
bazi islemler yapilsa da bu konunun énemini kavrayan bir kisim yonetici ve 6gretmenin
cabalar disinda sosyal etkinliklere iliskin calismalar yetersiz kalmaktadir (Tetik, 2008,
s.42). Bu ylizden arastirmada sosyal kuliip ¢alismalarinda 6grencilerin genel gelisimi, ilgi
ve ihtiyaclari konusunda en fazla bilgiye sahip olan 6gretmenlerin perspektifinden; sosyal
kultiplerin isleyisi, uygulamalarin zayif ve giiglii yonleri konusunda algilarini ortaya
cikarmak, konuyla bilgili betimleme yapmak ve sosyal kuliip ¢alismalarinin verimliligi
adina o6neriler sunmak hedeflenmistir. Bu baglamda da “kuliiplere 6gretmen ve 6grenci
secimi, 68retmenlerin kultiplere iliskin yeterlilikleri, kuliiplerin planlama ve uygulama
stireci, uygulama silirecinde yasanan sikintilar, yapilan isbirligi calismalari, kuliiplerin
denetlenmesi, sosyal kuliip calismalarina yonelik 6gretmen gortsleri, 6gretmenlerin
sosyal kuliipleri genel olarak degerlendirmesi ve sundugu éneriler” paralelinde arastirma
gerceklestirilmistir.

2. YONTEM

Bu calisma, Tiirkiye’de ilk6gretim okullarinda herhangi bir sosyal kuliipte danismanlk
yapan 68retmenlerin, sosyal etkinlikler baglaminda uygulanan sosyal kuliip ¢alismalarini
degerlendirilmesine dayali olarak gerceklestirilmistir. Boylece sosyal kuliip

Cilt: 12 e Say1: 1 « Nisan 2022




Tiirkiyedeki Sosyal Kuliip Calismalarinin Kuliip Danismanlari Gortsleri ile Degerlendirilmesi

calismalarinin uygulama sahasinda nasil oldugu, hangi sikintilarla karsilasildig
konusunda bir durum tespiti yapilmaya ¢alisiimistir. Bu nedenle ¢alisma, nitel arastirma
desenlerinden fenomonolojik yaklasim ile desenlendirilmistir. Bilindigi iizere,
fenomolojik desen insan deneyimlerini betimlemek icin (Merriam, 2013) uygun bir
yaklasimdir.

Katilimcilarin se¢imi

Calismada katilimci sayisinin ¢cok olmasi ve gortismenin saglikli yapilabilmesi i¢in kolay
ulasilabilir durum o6rneklemesi kullanilmistir. Arastirmacilarin yasadiklari iller ve kolay
ulasabilecekleri okullardaki 6gretmenler tercih edilmistir. Arastirma siirecinde Istanbul,
Bursa, Sakarya, Izmit, Ankara ve Kiitahya illerinde yer alan 6zel ve devlet ilkégretim
okullarinda goérev yapan 33 6gretmen ile gorisiilmustiir. Bu 6gretmenlerin 8'i 6zel
okulda, 25’i devlet okulunda gérev yapmaktadir. Bu 6gretmenlerin danismanhigini yaptigi
kultipler ise; Kiitiiphanecilik, Ebru, Kaligrafi, Satrang, Cocuk Haklari, Saghk, Temizlik ve
Yesilay, Demokrasi, Insan Haklar1 ve Yurttaghk, Spor, Halk Oyunlari, Miizik, Resim,
Kitaplik, Cevre, izcilik, Kooperatifcilik, Miizik ve Folklor, Basketbol, Gezi Turizm ve
Tanitim, Kiiltiir ve Edebiyat, Kizilay, Bilim ve Teknoloji, Sivil Savunma, Havacilik ve Drama
kuliipleridir. Bu c¢alisma icin etik kurul izni 03/03/2021 tarih ve 32/25 sayili karar ile
Sakarya Universitesi Rektorliigii Etik Kurulu Bagkanligi'ndan alinmistr.

Veri toplama araci ve verilerin analizi

Veri toplama araci olarak 18 sorudan olusan bir gortisme formu kullanilmistir. Gériisme
formunu gelistirmek icin pilot bir calisma yapilip, 3 sosyal kuliip danismani 6gretmen ile
sohbet tarzi goriismeler gerceklestirilmistir. Pilot goériismeler analiz edilerek, eksik
noktalar belirlenmis; veri toplama aracina son hali verilmistir. Ancak goériisme sirasinda
gerektiginde ansal ve sonda sorular kullanilarak ayrintih bir sekilde 6gretmenlerin
deneyimleri ortaya konulmaya ¢alisilmistir.

Gegerlik ve giivenirlik

Goriisme sorularinin asamali pilot calismalarla olusturulmasi, ansal ve sonda sorularla
arastirmanin derinlestirilmesi ile arastirmanin inandiriciigr (i¢ gegerlik) saglanmistur.
Ayrica i¢ gegerlik icin, veriler analiz edildikten sonra katilimcilarin yaklasik 1/3’line
ulasarak analizler paylasilmistir (liye kontrolii/katilimci teyidi). Béylece arastirmacinin
On yargisinin ¢alisma bulgularim etkilememesi (Maxwell, 2005, Akt. Merriam, 2013)
saglanmistir. Katilimcilarin farkli illerden segilmesi ve verilerin doyum noktasina
ulasincaya kadar katilimcilarin artirilarak gortismeye devam edilmesi sonucunda da
arastirmanin aktarilabilirligi (dis gecerlik) saglanmistir. Bunun disinda veriler ayrintil
betimlenmistir. Farkli sorulardaki benzer bulgular bir araya getirilerek temalar
(kategoriler) olusturulmustur.

Veriler iki arastirmaci tarafindan zaman aralikli olarak (6 ay aralikla) iki kere analiz
edilerek kodlanmis ve bu kodlar karsilastirilmistir. Miles ve Huberman'in (goriis
birligi/goriis birligi + goris ayriigi x 100) formiiliine gore (393/393+11x100=9.7277)
uzlasma saglanmistir.
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3. BULGULAR

Asagida 6gretmenlerin kuliipleri belirleme sekillerine, kuliiplere 6grenci secimine, sosyal
kuliip  dgretmenlerinin  kuliiplerine  dair sahip olduklar1 yeterliliklerinin
degerlendirilmesine, sosyal kuliiplere dair planlama ve uygulama siirecinin
degerlendirilmesine, sosyal kuliiplerin denetlenmesine ve sosyal kuliip ¢alismalarina
yonelik 6gretmen diisiincelerine iliskin bulgulara ayrintili bir bicimde yer verilmistir.

Kuliiplere 6gretmen ve 6grenci se¢cimi

Tablo 1
Ogretmenlerin Kuliiplerini Belirleme Sekli
Ogretmen istegi Idare istegi
Cinsiyet sitimini
Gontlli  Sertifikal Egitimini . Okl,ll . Yetenek  Rastgele Zorla Toplam
Alan Yonetimi*
K 1 4 3 2 2 3 3 18
E 7 1 2 2 - 2 1 15
Toplam 8 5 5 4 2 5 4 33

*()gretmenin kuliibiinii okul belirliyor fakat 6gretmende kuliibe kars: ilgi duyuyor.

Arastirmaya katilan 6gretmenlerin 3/4’e yakini (24 6gretmen) kuliibiint kendi istegi ile
belirlemektedir. Okul yonetiminin kuliip se¢imini etkiledigini belirten KAB ve EMC;
“okulun 6n gordiigu egitsel kolla yapilan calismalardan elde edilen deneyimin daha
sonraki yillarda da o kuliibii secmelerine etki ettigini” séyleminde bulunmustur. Bu
kuliiplerden, satrang ve izcilik kullibline 6gretmen seciminde, 6gretmenlerin kuliiple ilgili
sertifikalarinin dikkate alindig tespit edilmistir. Ogretmenlerin % ‘iinden fazlasinin ise
okul idaresinin istegi (rastgele ve zorla) ile kuliiplerde danismanlik yaptiklari
gorulmustiir.

Kuliiplere 6grenci secimi

Arastirmaya katilan 6gretmenlerin yarisindan fazlasi (18 6gretmen); 6grencilerin kendi
ilgi, istek ve yeteneklerinin dikkate alinarak kuliip se¢imlerinin yapildigini belirtirken,
diger yarisi 6gretmenlerin kuliiplere esit oranda dagilim yapma kaygisi nedeniyle 6grenci
kultiplerinin 6gretmen tarafindan belirlendigini sdylemistir. Oysa Milli Egitim Bakanligi
ilkégretim ve Ortadgretim Kurumlari Sosyal Etkinlikler Yonetmeliginin Amac, Kapsam,
Dayanak ve Tanimlar bolimiinde yer alan 7. ve 16. maddeye gore Ogretmen ve
Ogrencilerin seciminin ilgi, istek ve yetenekleri dogrultusunda belirlenmesi esasina
esastir.

Arastirmada 06zel ve devlet okullarinin 06grenci seciminde farkliik gosterdigi
goriilmektedir. Ozel okullarda, 6grencilere kuliiplerin anlatimi ve tamitimi yapilarak,
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ogrencilerin ilgi ve isteklerine gore kuliiplerini sectikleri tespit edilmistir. Ote yandan,
mevcut olmayan fakat Ogrenci tarafindan talep edilen taki tasarim, ascilik gibi
kuliiplerinde agilmasina 6grenciler karar vermektedir. Bu tiir kuliipler i¢in okul disindan
konuyla ilgili ¢alisan 6gretmenler gorevlendirilmektedir. Oysa devlet okullarinda esit
dagilim kaygisiyla 6grencinin ilgi ve ihtiyac1 daha az dikkate alinmaktadir.

Sosyal kuliip 6gretmenlerinin kuliiplerine dair sahip olduklan yeterliliklerinin
degerlendirilmesi

Arastirmaya katilan 6gretmenlere sorulan “Kuliipler hakkinda yeteri kadar bilgiye sahip
misiniz?” sorusuna oOgretmenlerden sadece 2’si “hayir” derken, katilimcilarin yariya
yakini kendi kuliipleri hakkinda bilgi sahibi oldugunu séylemistir. Bunun disinda KBE,
KMK, EST, ECL, EBAO; teorikte bilgilerinin var oldugunu ancak pratige gecirmekte
zorlandiklar1 beyaninda bulunmuslardir. EMC ve EST ise siirekli ayni kuliipte yer
almalarindan dolay1 kuliip hakkinda deneyim kazandiklarini ifade etmislerdir. Ayrica
KFO, kuliibii hakkinda yeterli bilgiye sahip olmadigin, tecriibeli 6gretmenlerden yardim
aldigin belirtmistir.

Sosyal kuliiplere dair planlama ve uygulama siirecinin degerlendirilmesi
Planlama siireci

Arastirma siirecine katilan ogretmenlerin 1/5’i kuliip ¢alismalar i¢cin 6n hazirhik
yapmadiklarini ifade etmektedirler. Ancak 6zel okullarda gorev yapan 6gretmenlerin 6n
hazirhiga 6nem verdigi tespit edilmistir. Ornegin ebru kuliip danismani olan KAC; “Gelgit
ebru yapacagiz. Bunun icin 6ncelikle slayt gosterisi hazirliyorum ve daha sonra kendim
uygulamasini gosteriyorum.” seklindeki s6ylemiyle etkinlikleri icin 6n hazirlik yaptigini
belirtmistir.

Katilimci 6gretmenlerin 2 /30, yillik planlarda alinan kararlari, imkanlar elverdigi siirece
uyguladiklarini belirtirken, diger bir kismi da “simiflarin kalabalik olmasi, zaman
yetersizligi, okulun imkanlarinin yeterli olmayisi ve planlarin uygulanabilirliginin
olmamasi, velilerin katilmalar1 gereken yerde katilmamalari, biirokratik engellemeler,
kuliip c¢alismalarinin bos vakitler gibi algillanmas1” gibi c¢esitli nedenlerle
uygulayamadiklarini belirtmislerdir. Bunun disinda 6zel okulda gorev yapan 5 6gretmen
sosyal kuliip etkinliklerinin disinda ekstra program baglaminda yaptiklarn yillik
planlarina uyduklarini beyan etmislerdir. Posner (2004) e gore bu etkinlikler resmi
programin disinda yapilan ders disi etkinliklerdir (Staykova, 2013). Bu etkinlikler sosyal,
kiiltiirel, sportif, sanatsal etkinlikler olup 6grenciye 6grenme ortamini sevdirmekte ve
o6grenmeyi motive etmektedir (Holloway, 2002). Bu nedenle kuliip calismalari, ekstra
programla desteklendiginde ya da kuliip ¢alismalar icin ihtiya¢ olan ek siire
saglandiginda sosyal kuliip etkinlikleri daha faydali olacaktir.

Uygulama siireci

Devlet okullarinda gorev yapan katilimcilarin biiyiik cogunlugu (2 /3'1) iki haftada bir saat
olan siireyi yetersiz bulmaktadir. Ancak KBE’nin; “Fazla bile buluyorum” ve EST’nin;
“ideal kuliip calismalari acisindan yetersiz ancak imkanlar agisindan yeterli” seklindeki
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soylemleri dikkat cekicidir. Bu sdylemlerden kuliip ¢alismalarinin saglikli yapilmadig
sonucuna varilabilir. Ote yandan 6zel okulda kuliip etkinliklerine ayrilan siire devlet
okullarindan daha fazladir. KHS'nin; “Haftada seksen dakika, devlet okullarina oranla
oldukea iyi bir stire” seklindeki sdylemi bu durumu yansitmaktadir.

Katilimcilarin yaklasik 2/3'il yeterli say1 ve kalitede kuliip etkinligi yapamadigin ifade
etmistir. Bu durumun nedenini ise; “LGS sinavindan dolay1 bu saatleri sinava hazirlik
olarak kullanma, ayrilan siirenin yeterli olmamasi, yeterli sinif olmadig1 i¢in kulip
toplantisinin yapilamamasi, kuliip etkinligine 6grencilerin ilgisinin az olmas, farkli sinif
seviyelerinin bir arada olmasindan dolay1 seviye farkinin olusmasi, danisan 6gretmenin
kendini kuliibii konusunda yetersiz olarak gormesi” olarak siralamislardir.

Ayrica satrang, spor, basketbol, miizik ve folklor, halk oyunlari, resim gibi beceri
gerektiren kulliplerin kuliip saati disinda antrenmanlarinin, egzersizlerinin yapildig: ve
kuliip calismalarina ekstra vakit ayrildig gériilmiistiir.

Uygulama siirecindeki sikintilar

Sosyal kuliip ¢alismalarinda karsilasilan sikintilarin kaynagi; okul yonetimi ve MEB,
Ogrenci, 6gretmen ve aile olarak belirtilmistir. Konuyla ilgili tablo asagida sunulmustur.

Tablo 2

Uygulama Siirecindeki Sikintilar

No  Kategoriler Soylemler f  Toplam
Yetersiz fiziki kosullar 8
Kalabalik sinif ortami 6
Zamanin yetersiz olmasi 6
Materyal yetersizligi 5
Okul Yonetimi ve ~ Okul dis1 etkinliklerde ulasim sikintisi 3
MEB’den Ogrencilerin yas gruplarinin ¢ok farkli olmasi 3
, . . 37
1 kaynaklanan Biirokratik engellerin olmasi 2
Sikintilar Kuliip icin isbirligi yapilabilecek kurulusun 5
olmayisi
Herhangi bir sebeple olusan tatiller ve ¢alismalarin 1
aksamasi
Okul yonetiminin ilgisizligi 1
Cocugun istemedigi bir kuliipte yer almasi 5
Cocukta sorumluluk bilincinin olmamasi 3
Ogrencilerin giidii eksikligi 3
Tasimali egitimle geldikleri igin 6grencileri
: : : 2
Ogrenciden okuldan hemen gitme istekleri
kaynaklanan Ogrencilerde ilginin olup, yeteneginin olmamasi 2 18
Sikintilar Ogrencilerle birebir bilgi alis-verisinin zor olmasi 1
2 1-3. sinif 6grencilerinin hazir bulunuslugunun 1
olmamasi
Hem yetenek hem de ilgisi olan 6grencilerin 1

olmamasi
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Goniilli veli sikintisi 4
Aileden/Veliden Ailelerin 6grencileri LGS sinavina ydnlendirip, 3
3 kaynaklanan sosyal kuliip etkinliklerine yonelik talep eksikligi 8
sikintilar Ailelerin bu kuliipler hakkinda bilgi sahibi 1
olmamalari
. Tim 6grencilerin katiliminin saglanmamasi 3
Ogretmenden . . : .
Ogretmenlerin hazirliksiz gitmeleri 1
kaynaklanan =2 . . 6
4 Sikintil Ogrenci ve veliyle uyum sikintilari 1
trintiar Etkin ve etkili olmama 1

MEB ve okul yonetiminden kaynakli sikintilar, genelde alt yap1 ve planlamaya dayal
nedenlerden kaynaklanmaktadir. Ozellikle fiziki alt yap1 ve mekan a¢isindan hemen
hemen tiim 6gretmenler olumsuz goriis beyan etmislerdir. Ornegin; miizik kuliibii i¢cin bir
miizik odasi ya da enstrimanin olmayisi, cok amach salon ile kiitiiphanenin bir arada
olmasi, sabahci-6glenci uygulamasindan dolay1 malzemelerin/iiriinlerin korunamamasi.

Ogrenciden ve aileden kaynakl sikintilar incelendiginde, ashnda 6grenciden ya da aileden
kaynaklanmadigl acikca goriilmektedir. Ornegin tasimali egitim saatlerinin uygun
olmamasi, 6grencinin istemedigi kuliipte yer almasi, 6grenci seviye ve ilgilerinde olan
farkliliklar, giidi eksikligi, LGS sinavinin daha 6nemli gortilmesi, velilerin kuliip hakkinda
bilgi sahibi olmamasi. Bu nedenlerin kaynagi da yine egitim sistemindedir. Alt yapidaki ve
sosyal kuliip mevzuatindaki sorunlar ¢éziimlendiginde, bu sorunlar da en aza inecektir.
Ote yandan sosyal kuliip calismalarinin nasil etkin yapilacagi ve énemi konusunda
O0gretmenlerin olumlu tutum gelistirmesini saglayacak oOnemlerin alinmasiyla da
Ogretmen kaynakl sikintilarin giderilecegi sdylenebilir.

Kuliip calismalari sirasindaki isbirligi calismalarinin degerlendirilmesi

Okul idaresi ile igbirligi

Katilimcilarin yaklasik 2 /3’1 ¢alismalarinin okul idaresince desteklendigini ifade etmistir.
Okul idaresiyle isbirligi yapilan konular ise sunlardir: Malzeme destegi, okul dis1
antrenmanlara katilim icin izin verme, yarismalari kazanan 6grencileri ddiillendirme,
yapilan irtinleri sergileyecek pano temini, belirli giin ve haftalarda etkinlik yapilmasina
izin verme. Bazi 6gretmenler ise okul yonetiminin sosyal kuliip ¢alismalari icin mekan
gostermeden baska destek olmadig1 goriisiine sahiplerdir. Ogretmenlerin 1/3’iinde az1 ise
okul idaresinin sosyal kuliip ¢calismalarini gereksiz ve 6nemsiz gérmesinden dolay1 okul
idaresi ile isbirligi yapmadiklarini ifade etmislerdir.

Resmi ve gonilli kurum, Kkurulus ve diger unsurlarla ile isbirliginin
degerlendirilmesi

2005 yilinda yaymnlanan Milli Egitim Bakanhg1 Ilkogretim ve Ortadgretim Kurumlari
Sosyal Etkinlikler Yonetmeliginin “Amag, Kapsam, Dayanak ve Tanimlar” kisminin 7.
Maddesine gore; sosyal etkinlikler, okul yonetimi ve velilerin is birligi ile okul ici ve okul
dis1 imkanlardan yararlanilarak 6grenci kuliipleri ve toplum hizmeti kapsaminda
yuritiiliir. Bu baglamda, katilimcilarin yaklasik 3/1’i sosyal kullip ¢alismalari sirasinda
resmi ve goniillii kuruluslarla isbirligi yaptigini belirtmistir. Isbirlikleri; belediyeden arac
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temini, kitap toplama (toplum ile) veya yardim kampanyasi, okullar arasi turnuva ve
resim yarismasi diizenleme, kuliiplerin ortak etkinlik yapmasi, iller arasi spor
miisabakalar: seklinde yapilmaktadir. Isbirligi yapamayan 6gretmenler ise; isbirligi icin
nereye basvuracagini bilmeme, okulda kuliip ¢alismalarinin énemsenmemesi, tasimal
egitim nedeniyle sosyal kuliip calismasinin saglikli yapilamamasi, biirokratik engellerin
olmasi ve 6grencilerin ders disinda bu tiir etkinliklere katiliminin saglanamamasi gibi
gerekceler beyan etmislerdir.

Aile ile isbirligi

Ozel okulda gérev yapan katihmcilarin neredeyse tamami (7 dégretmen), sosyal kuliip
etkinliklerinde aile ile isbirligi yapildigini ifade etmistir. Ancak devlet okullarinda bu
isbirligi yapilmamaktadir. Ozel okullarda ailelerin sosyal kuliip calismalar1 hakkindaki
bilgilerinin, desteginin ne seviyede oldugu hususunda calisan KOA diisiincelerini; “Kuliip
secimleri yapilmadan 6nce kuliip secimleriyle ilgili kitap¢ik hazirladik tanitim igin ve
velilerimize gonderildi. Aym1 zamanda ¢ocuklar velileriyle de etkilesimde bulunarak
onlarin da destekleriyle kuliip secimlerinde bulunuyorlar” seklinde ifade etmistir. Buna
karsin devlet okullarinda calisan EMC; “Ailelerin sosyal faaliyetlerden yana bir
beklentileri yok, tek beklentileri girdigi sinavlardan aldig1 siralama. LGS'de kaginci
sirada...” ve EAS; “Ailelerin %90’1 yeterli bilgiye sahip degiller. Cocuk spor yapsa ne olur
yapmasa ne olur anlayisindalar. Ama biz miimkiin oldugunca onlara ulagsmaya ve
bilgilendirmeye calisiyoruz.” seklindeki soéylemleri ¢ocugu devlet okullarinda 6grenim
goren ailelerin konuya ilgisizliklerini ortaya koymaktadir.

Sosyal kuliiplerin denetlenmesi

Okul miidiirii sosyal etkinliklerin mevzuata uygun ve verimli olarak yiiriitilmesinden
sorumludur (Tebligler Dergisi, 2005). Sosyal etkinliklerin saghkli bir sekilde
yuriitiilmesini saglar. Bu nedenle denetim mekanizmasi da okul midiirtiniin yetki ve
sorumlulugundadir. Yapilan arastirmada ise katilimcilarin yaklasik yarisi (17 6gretmen),
sosyal kuliip calismalarinin sadece yilsonu raporlariyla -68retmenlerin deyimiyle de
“kagit izerinde”- denetlendigini belirtmistir. Bunlarin disinda kalan katilimcilar ise okul
idaresinin sosyal kuliip ¢alismalarini; etkinliklere katilarak, ihtiyaglar sorarak, toplanti
yaparak, gozlemleyerek, etkinliklerin paydasi olarak denetledigini ifade etmislerdir.

Sosyal Kuliip Calismalarina yonelik 6gretmen diisiinceleri
Ogrencilerin ihtiyacini gidermesine dair diistinceler

Kiitiiphanecilik, ebru, kaligrafi, satrang, spor, halk oyunlari, ¢evre, miizik ve folklor ve
drama gibi sosyal kuliip 6gretmenleri, bu kuliiplerin ¢ocuklarin ihtiyacin1 giderdigini
diisiinmektedirler. Ancak ¢ocuk haklar1 kuliibii, demokrasi, yurttaslik ve insan haklari
kuliibii, resim kultibii, kiiltiir ve edebiyat kultibii, Kizilay kuliibii, bilim ve teknoloji kuliibii,
havacilik kuliibii, saglik, temizlik ve Yesilay kuliibli gibi sosyal kuliip 6gretmenleri ise
bunun tam tersini diisiinmektedirler. Bu durumun nedeni olarak zaman, mekan ve imkan
yetersizligini, 6grencinin ilgisizligini ve isteksizligini gostermektedirler. Ayrica kuliip
calismalarinin  6grencilerin ihtiyaclarini giderip gidermedigine yonelik soruya;
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demokrasi, insan haklar1 ve yurttashk kuliibiiniin danismani KFO’niin “Hay1r, gidermiyor.
Sosyal kuliiplerde 2. siniftan 4. sinifa, 5'den 8’e kadar her siniftan 6grenci var. Demokrasi
gibi soyut bir kavrami 2. siif 6grencisine kazandirmam miimkiin degil ancak ona bir
kuliibe ait olma duygusu kazandirabilirim.” seklindeki cevabi da 6grencilerin yas ve
seviyelerinin farkli olmasindan dolay1 kuliiplerin 6grenciye neden katki saglamadig
gorisiine bir 6rnek olarak verilebilir.

Ote yandan 6gretmenler sosyal kuliiplerin ¢ocuklara katkisinin olabilmesi i¢in; cocuklarin
kendi istedigi kuliibe gitmesi, okul dis1 etkinliklerin organize edilmesi, olanaklarin
iyilestirilmesi ve kuliip ¢alismalarina ayrilan siirenin artirilmasi gibi 6nlemler alinmasi
gerektigini ifade etmislerdir.

Ogrenciye sagladig katkiya dair diisiinceler

Ogretmenlere gore sosyal kuliipler égrencilere bilissel, duyussal, sosyal ve toplumsal,
bireysel gelisim ve kendini tanima, psikomotor ve diger alanlarda katki saglamaktadir. Bu
durumu gosteren tablo asagidadir.

Tablo 3

Sosyal Kuliiplerin Ogrencilere Sagladigi Fayda Uzerine Ogretmen Gériisleri

Kategori Soylem

Yaratici diisiince

Zihinsel aktivitelerin artmasi
Karar verme

Hesap yapabilme

Bilimsel diisiinme

Arastirma

Ders harici bir etkinligin i¢cinde bulunma hazzi
Empati yapma becerisi
Cevreye duyarhlik

Bircok konuda biling kazanma
Yardimseverlik

Kitap okuma aliskanhigi
Sorumluluk alma bilinci
Sahiplenme duygusu
Sosyallesme

Toplumsal hizmet bilinci

Ekip ile ¢alisma becerisi
Kendini ifade etme

Bilissel Beceri

Duyussal Beceri

Sosyal ve toplumsal beceri Is_blrhglm o.grenme S
Bir gruba ait olma hissini yasama
Iletisim becerisi

Paylasmay1 6grenme

Cevreyle kaynasma

Girisimcilik

Koordinasyonlu calisma
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Kendine giiven
Kendi kendine is yapabilme becerisi
Kazanmay1 ya da kaybetmeyi 6grenme
Farkli alanlarda kendilerini gelistirme
Bir¢ok seye duyarl olmay1 6grenme
Zamani verimli degerlendirme
Nelere ilgisi ve yetenegi oldugunu fark etme
Kendini gergeklestirme
Planl ve duizenli olma
Psikomotor beceri Giizel yazi yazma

Gelecekte yapacaklari biiyiik islerin kiiciik adimlarini atma
Diger Cesitli sanat dallarini tanima

Teneffiis gibi geldigi icin desarj olmasi

Bireysel gelisim ve kendini
tanima

Tabloda da gorildiigii tizere etkili bir sekilde yapilan sosyal kuliip etkinlikleri, 6grencilere
pek ¢ok beceri kazandirmaktadir. Ancak 6gretmenler sosyal kuliiplerin “uygulama alani
buldugunda bu becerileri kazandirdig1” goriisiinii vurgulamaktadir.

Bazi 6gretmenlere gore de “yapilanlarin unutulup gittigi, cocugun bu dersi bos bir zaman
gibi algiladig), sinav merkezli diisiinceden dolay1 bu dersin ihmal edildigi, baz1 kuliiplerde
teorik bir ders gibi konularin ele alindig1” durumu s6z konusu oldugundan, 6grencilere
kultiplerin bir katki saglamadig: goriisti hakimdir.

Ogretmenlerin sosyal kuliipleri genel degerlendirmesi ve énerileri

Yukaridaki goriislere ilaveten, sosyal kuliipleri genel degerlendirmeleri ve onerileri
soyledir:

KSIG (izcilik Kuliibii): Okul yénetimi, bu aktivitelerin sadece kagitta kalmamasi
gerekliligini diisiinlip 6gretmenlerin o sosyal kullip dallarinda uzmanlasmasina olanak
saglayabilirler. ...0gretmenler bunu daha ¢cok angarya olarak gériiyor. Bilinglendirilmeleri
gerekiyor. Kirtasiye ve kagit olarak diisiintiyorlar. ...Okul yonetimi ve 6gretmenler
Ustlerine diiseni yaparlarsa okul cevresi, aile ve ¢ocuk da sanirim istlerine diiseni
yapacaklardir.

KEAY (Satrang¢ Kuliibii): Kuliipler hakkinda yeterli bilgilendirme 6nemli. O kuliiple ilgili
alakasiz kisiler gorevlendirilmemeli. O konuyla ilgisi olan, meyilli olan, bransi ile ilgili
o0gretmenler gorevlendirilmeli.

EAS (Basketbol Kuliibii): Bu uygulamalar saat olarak yetersiz. Gegen yillarda 2 saatti, bu
yll 1 saat ¢ok yetersiz. Bunun sebebi LGS oldugu i¢in ailelerin bu tarz sosyal aktiviteleri
kisma yoniinde istekleri olunca idare de buna gore karar aldi. Devlet okullar1 bize gore
daha sanssiz. 2. kademede bile 1 saat yapiliyor. .... Ailelerin %901 yeterli bilgiye sahip
degiller. Cocuk spor yapsa ne olur yapmasa ne olur anlayisindalar. Ama biz miimkiin
oldugunca onlara ulasmaya ve bilgilendirmeye c¢alisiyoruz.... [Aileler] bizim yeterli
olamadigimiz zamanlarda, muhakkak bir spor dalina ¢ocugu yonlendirsinler. Yaklasik
400 g¢ocuktan 100-150 ¢ocuga ulasabiliyoruz. Ancak mekan zaman yetersiz oldugu icin
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uygun olmuyor.... Devlet olarak cevrede daha cok sportif alanlarin yapilmasi. Spor yapan
insan zeki olur, akilli olur, saglikli olur. Sosyal olur ve lider olur. Biitiin bu 6zellikleri tasir.

ECL (Bilim ve Teknoloji Kuliibii): Voleybol hocamiz voleybolcu kizlardan 6 tane Fen Lisesi
kazanan 6grenci cikartti o gruptan. Dogru anlamada c¢alisildig1 zaman ¢ok glizel faydasi
var. O disiplini almasi yeterli.

EEO (Satrang Kuliibii): Ogretmenler, hazirhklarin1 daha énceden yaparak 6zellikle proje
calismalar icin 6n hazirliklar yapabilirler. Cocuklarin ise dnce sevdikleri istedikleri
kultipleri secmeleri gerekiyor, o kuliipte aktif rol almalar1 gerekiyor.

EMAS (Satran¢ kuliibii): Milli egitimin yapmasi gereken su olmaldir: Ikili egitimin
kalkmasi lazim. Oglene kadar okul olmali, é6gleden sonra sosyal yonlerini gelistirmeye
yonelik cesitli gorevlerde bulunmali. Sistemde hata var, 6grencileri iyice yaris atina
dordiirdiiler. [Cocuklarin] sosyal yonii zayif kaliyor. Okul ve ¢evrenin de bu faaliyetleri
uygulayacak alanlarin mutlaka olmasi lazim. Ailelerin de biraz daha ilgili olmalar1 lazim.

EMZ (Spor Kuliibii): Kuliip calismalarinin gereksiz oldugunu diisiiniiyorum. Demokrasi
egitimi icin gelistirilmis bir durum. Ogrenciler zaten o saatleri teneffiis olarak gériip bir
an Oonce eve gitmeye bakiyorlar. Gereksiz.

EST (Drama): Diger derslerde 6grenilenlere yardimci olmasindan ziyade sunu goriiyoruz
biz. Diger derslerdeki streslerini sosyal kuliip faaliyetlerinde atiyor. Desarj ihtiyacini
gideriyor, hiper aktif ¢ocuklarin olusmasini engelleyen bir faaliyet oluyor bence. ...
Diinyada sosyal etkinliklerde en aktif olan Rusya’dir. Her kdyde tiyatro salonu vardir. Her
koyde jimnastik salonu vardir. Rusya’da adam doktordur, ayn1 zamanda da masa
tenisinde derecesi vardir. Tiirkiye’de bu oturmadigi i¢in.

EAO (Gezi ve Tanitim Kuliibii): Normalde tam anlamiyla uygulansa toplumsal faaliyet vs.
cok biiylik faydasi olacagini diisiiniiyorum. Kisinin hem cevreye adaptasyonunu saglar,
hem de ayni zamanda goérev yerine getirmis olunur.

4, SONUC, TARTISMA VE ONERILER

Calismada elde edilen bulgular 1si8inda “kuliiplere 6gretmen ve o6grenci seg¢imi,
o6gretmenlerin kultiplere iliskin yeterlilikleri, kuliiplerin planlama ve uygulama siireci,
uygulama siirecinde yasanan sikintilar, yapilan isbirligi ¢alismalari, kuliiplerin
denetlenmesi, sosyal kuliip calismalarina yonelik 6gretmen gortsleri, 6gretmenlerin
sosyal kuliipleri genel olarak degerlendirmesi ve sundugu oOneriler” basliklar
tartisilmistir.

Kuliiplere 6gretmen ve 6grenci secimine dair

Kuliiplere 6gretmen ve 6grenci secimi konusuna bakildiginda; 6gretmenlerin yaklasik
3/4'lnlin (24 6gretmen) kuliibiinii kendi istegi ile sectigi, geriye kalan %’liniin ise rastgele
veya zorla bulunduklari kuliiplerde danismanlik yaptiklar goriilmustiir. Satrang ve izcilik

gibi kulliplerde de 6gretmenlerin kuliiple ilgili sertifikalarinin dikkate alindig1 tespit
edilmistir. Kuliibe 6grencilerin secimi baglaminda da 6gretmenlerin yarisindan fazlasinin
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(18 6gretmen); 6grencilerin kendi ilgi, istek ve yeteneklerini dikkate aldigi, geri kalanlarin
ise kuliibe 6grenci secerken esit oranda dagilim yapma kaygisiyla hareket ettigi
gorilmiistir. Sosyal kuliipler baglaminda 6zel okulda kuliip tanitimi yapildig1 ve se¢imin
Ogrencinin ilgi ve istekleri cercevesinde gerceklestirildigi, devlet okulunda ise esit dagilim
kaygisiyla hareket edildigi tespit edilmistir. Oysaki sosyal etkinliklerin 6ziinde,
“gonillilik” esas1 yatmaktadir. Dolayisiyla, hicbir birey bu esasin disina ¢ikilarak, farkh
bicimde, sosyal etkinliklere yonlendirilemez. Sosyal etkinlikler, 6zii itibariyla, zorlamayz,
sartlandirilmayi, belli kaliplarin igine sokulmayir kabul etmez (Egitimi Arastirma
Gelistirme Dairesi [ARGED], 2009, s.3). Buna iliskin Kece (2015) calismasinda sosyal
kuliip iyelerinin antidemokratik yontemlerle secildigini ve bu durumun 6grencilerin
kuliip faaliyetlerine katilmak konusunda isteksiz olmalarina neden oldugunu ve sosyal
kuliiplerin de g¢ogunlukla Ogrencilerin sosyallesme islevini yerine getiremedigini
vurgulamistir. Gogebakan (2016) ise okullarda sosyal kuliiplerin yapisini ve etkililigini ele
aldig1 yiiksek lisans tezinde, 6grencinin sosyal kuliip calismalarinda etkili olmasini ve
kuliiplere olumlu bakmasini kendi istegine gore etkinliklere katilmasina baglamistir.
Nitekim Birtiirk (2015) de okullarda sosyal kuliiplerin islevselligini ele aldig1 yiiksek
lisans tezinde sosyal kuliip faaliyetlerine istekli ve gontillii olarak katilan, istedigi kuliibii
secen Ogrencilerin, sosyal kuliibe iligkin “girisimcilik becerisi; farkli goriis, diisiince, inang
ve kultiirel degeri hosgori ile karsilama tutumu, sorumluluk duygusu kazanma” gibi
beceriler edindigine dair olumlu gorisler ortaya koyduklarini ifade etmistir. Bu agidan
ogrencinin kendi ilgi ve istegine uygun kuliiplere yonlendirilmesi, sosyal kuliiplerin
islevini gerceklestirebilmesinde 6nemli bir yere sahip olarak goziikmektedir.

Sosyal kuliip 6gretmenlerinin kuliiplere iliskin sahip olduklar yeterlilige dair

Ogretmenlerin sosyal kuliip konusunda sahip olduklan yeterlilikler degerlendirildiginde,
katilimcilarin yariya yakini kendi kuliipleri hakkinda bilgi sahibi oldugunu sdylemistir.
Ogretmenlerin bazilar (5 6gretmen) sadece teorikte bilgiye sahip oldugunu, bazilar1 (2
6gretmen) siirekli ayni kuliipte olmanin deneyim kazandirdigini belirtmis; 1 68retmen ise
bu konuda yardim aldigin1 belirtmistir. Eroglu (2008) yliksek lisans tezinde
Ogretmenlerle birlikte okul yoneticileri, 6grenciler ve ailelerin de kuliipler hakkinda
yeterli bilgiye sahip olmadigini vurgulamistir.

Sosyal kuliiplere iliskin planlama ve uygulama siirecine dair

Sosyal kuliip ¢alismalarini etkili bir sekilde yiriitmek icin egitim ydneticilerinin ve
o0gretmenlerin kullip icin yeterli mekdn ve donanimi saglamalari, 6grencileri motive
etmeleri, zaman ayirmalari, sadece akademik basariy1 géz oniinde bulundurmayip
6grencinin ¢ok yonlii gelisimini dikkate alarak sosyal kullip ¢alismalarinm sistematik bir
bicimde planlayip yiiriitmesi gerekmektedir (Akar ve Nayir, 2015). Bu baglamda sosyal
kuliiplere yonelik yapilan planlama ve uygulama siirecinin degerlendirilmesinde;
planlama cergevesinde arastirma siirecine katilan Ogretmenlerin 1/5'inin kuliip
calismalart icin 6n hazirlik yapmadigi, 6zel okullarda ise durumun farklilastigi ve
O6gretmenlerin 6n hazirliga 6nem verdigi ve bazi 6gretmenlerin (5 6§retmen) sosyal kuliip
etkinliklerinin disinda ekstra program yaptigi, katilimci 6gretmenlerin 2/3"iniin yillik
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planlarda alinan kararlar1 imkanlar dahilinde uyguladigi, uygulamayanlarin ise siniflarin
kalabalik olmasi, zaman yetersizligi, okulun imkanlarinin yeterli olmayisi ve planlarin
uygulanabilirliginin olmamasi, velilerin katilmalar1 gereken yerde katilmamalari,
biirokratik engellemeler, kullip ¢alismalarinin bos vakitler gibi algilanmas1” gibi cesitli
nedenleri ileri siirdiigii belirlenmistir. Buna iliskin olarak Ozkaptan (2007) ortadgretim
kurumlarinda sosyal kuliip etkinliklerinin yeniden yapilanmasina iliskin yiiksek lisans
tezinde, 6zel okullarda yillik faaliyet planlarinin tamami ya da biiytik bir kisminin %80
civarinda uygulandigini, devlet okullarinda ise bu oranin yaklasik %67 civarinda
oldugunu, ya ¢ok az bir kisminin uygulandigini ya da hi¢ uygulanmadigini tespit etmistir.
Dolayisiyla devlet okullarinda yapilan plan ve etkinliklerin 6zel okullara kiyasla kagit
tizerinde kaldig1 sdylenebilir. Uygulama cergevesinde de devlet okullarinda goérev yapan
katilimcilarin biiyltik ¢ogunlugunun (2/3') sosyal kuliip i¢in ayrilan siireyi yetersiz
buldugu belirlenmistir. Bu konuda Kege (2015) ¢alismasinda 6gretmenlerin, sosyal kuliip
icin ayrilan siirenin yeterli olmadigini belirttiklerini ve sosyal kuliip icin ayrilan 40
dakikalik siirenin kuliip derslerine giden 06grencilerden kaynaklanan karisikliklar
yuzlnden yalmz 25 dakikasinda etkinlik yapabildiklerini ifade ettiklerini vurgulamistir.
Ayrica “LGS sinavindan dolay1 bu saatleri sinava hazirlik olarak kullanma, ayrilan siirenin
yeterli olmamasi, yeterli sinif olmadig1 i¢in kuliip toplantisinin yapilamamasi, kuliip
etkinligine 6grencilerin ilgisinin az olmasi, farkl sinif seviyelerinin bir arada olmasindan
dolayi seviye farkinin olusmasi, danisan 6gretmenin kendini kuliibii konusunda yetersiz
olarak gormesi” gibi gerekcelerle yeterli say1 ve kalitede kuliip etkinligi yapilmadigini, bu
stirenin 6zel okullarda daha fazla oldugunu belirtmistir. Buna iliskin olarak yine Ozkaptan
(2007) calismasinda sosyal kuliip c¢alismalarinin devlet okullarinda hedeflerine
ulasamadigini, 6zel okullarda ise 6grenci istek ve beklentileriyle paralel olarak hedeflerini
gerceklestirdigi sonucuna ulasmistir.

Uygulama siirecinde yasanan sikintilara dair

Uygulama siirecinde alt yap1 ve planlamaya dayali olarak Milli Egitim Bakanhig1 ve okul
idaresinden, 6grenciden veya aileden kaynaklanan sorunlarin oldugu tespit edilmigtir.
MEB ve okul yonetimi, aile ya da 6grenci kaynakl sikintilar; “tasimali egitim saatlerinin
uygunsuzlugu, 6grencinin istemedigi kullipte yer almasi, 6grenci seviye ve ilgilerinde olan
farkliliklar, giidii eksikligi, LGS sinavinin daha 6nemli goriilmesi, velilerin kuliip hakkinda
bilgi sahibi olmamas1”; 6gretmenden kaynakl sikintilar “tiim 6grencilerin katiliminin
saglanmamasi, 6gretmenlerin hazirliksiz gitmeleri, 6grenci ve veliyle uyum sikintilari ve
etkin ve etkili olmama” seklindedir. Burada yonetici, 6grenci. 6gretmen ve veli paralelinde
siralanan gerekcelere benzer sekilde Gomleksiz ve Kiling (2015) da 68retmenlerin daha
cok okul ici uygulama yaptigini; okul ydnetiminin, cevre, 68renci ve velilerin yapilan bu
calismalara ilgisiz kaldigini, uygulamadan ¢ok evrak isleri ile ugrastiklarini, zamanlarinin
ve fiziki imkanlarin yetersiz oldugunu, kurumlarla iletisim kuramadiklarini ve siniflarin
kalabalik olmasindan dolay1 sorunlar yasadiklarini belirttiklerini ifade etmistir. Akar ve
Nayir (2015) de calismalarinda sosyal kuliiplerin etkisiz olma ve sorun yasama
nedenlerini “uygulama boslugu (kuliip c¢alismasinin yapilmamasi), dnemsememe
yaklasimi (sosyal kuliip faaliyetlerinin gereksiz goriilmesi), yonetsel sorunlar (siirenin
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yetersiz olusu ve faaliyetlerin ilgi ¢cekici olmamasi, siniflarin kalabalik olusu ve istenilen
kuliipte yer alinmamasi) ve Kkisisel nedenler (6grencilerin tavri ve ilgisizlik) olarak
siralanmistir. Gokyer ve Zincirli (2011) de ¢alismalarinda 6gretmenlerin uygulama yani
kuliip ¢alismalarinin yiriitilmesi konusunda yeterli zamana ve materyale sahip
olmadiklari, amacina uygun ve verimli calismalar yapamadiklari, okul idaresinden
yeterince destek goremedikleri ve sosyal etkinlikler hakkinda yeterli bilgiye sahip
olmadiklar seklinde sonuglara ulasmislardir. Vural (2018) ise sosyal kuliip ¢alismalarini
yetersiz olarak goren Ogretmenlerin, miifredat yilkiiniin fazla olmasi nedeniyle
ogrencilerin sosyal kuliiplere yeterince ilgi gostermemesini, okul idaresinin destek
vermemesini, yeterli tanitim ve yonlendirmenin yapilmamasini, faaliyetlerin birkac
Ogrenci iizerinden gerceklesmesini, dolayisiyla da biitiinii temsil etmemesini, cevre
desteginin az olmasi ile birlikte 6gretmenlerin de sosyal kuliip faaliyetlerine yeterince ilgi
gostermemesini, imkanlarin yetersiz olusunu gerekce olarak gosterdiklerini belirtmistir.
Ogrenciler acisindan da Birtiirk (2015) yiiksek lisans tezinde, kuliip calismalarinin
yuriitiilmesine dair 6grenci goriislerinin olumsuz oldugunu ifade etmis ve 73’iiniin (%
26,7) kuliip calismalarinin diizenli yiiratildigi, 160 min (% 58,6) kismen, 40'min (%
14,7) ise diizenli yuriitilmedigi yoniinde goriisler ileri siirdiiklerini dile getirmistir.
Ogrenci ve veliler agisindan uygulama siirecinde yasanan sikintilara yukarida érnek
olarak verilen “LGS sinavinin daha énemli goriilmesi” konusunda da Macneal (1999)'1n
“akademik basariy1r temel alan anlayis arttik¢a sosyal kuliiplere/ders disi etkinliklere
katilimin azalacag1” yoniindeki ifadesi birbiriyle paralellik gostermektedir.

Kuliip calismalar sirasindaki isbirligi calismalarina dair

Katilimcilarin yaklasik 2/3’i sosyal kuliip ¢alismalarinin okul idaresince desteklendigini,
bazi 6gretmenler ise okul yonetiminin sosyal kuliip calismalari icin mekan gostermekten
baska destek olmadigini belirtmistir. Bu goriise paralel olarak Giindogdu, Karatas ve
Nacar (2011) da ders dis1 etkinliklerin uygulanmasi konusunda midirlerin yasadigi
sorunlart ele aldiklar1 ¢alismalarinda miidirlerin ders disi etkinliklerin yapilmasinda
karsilastiklar1 zorluklarin basinda %45,3 ile etkinlik yaptiracak yerlerin yetersizligini
gosterdiklerini ifade etmislerdir. Bu sorunlara ek olarak bazi 6gretmenler (1/3’tinden azi1)
ise okul idaresinin sosyal kuliip calismalarin1 gereksiz ve 6nemsiz gérmesinden dolayi
okul idaresi ile isbirligi yapamadiklarini belirtmistir.

Katilmcilarin yaklasik 3/1'i sosyal kuliip c¢alismalar1 sirasinda resmi ve goniilli
kuruluslarla isbirligi yaptigini; isbirligi yapamayan 6gretmenlerin ise “isbirligi icin nereye
basvuracagini bilmeme, okulda kuliip ¢alismalarinin 6nemsenmemesi, tasimali egitim
nedeniyle sosyal kuliip calismasinin saglikli yapilmamasi, biirokratik engellerin olmasi ve
ogrencilerin ders disinda bu tiir etkinliklere katiliminin saglanamamasi” gibi gerekceler
ileri siirdiigii belirlenmistir.

Ozel okulda gorev yapan katilimcilarin neredeyse tamaminin (4 6gretmen), sosyal kuliip
etkinliklerinde aile ile isbirligi yaptigl, devlet okullarinda bunun gerceklestirilemedigi
gorilmiistiir. Ancak okul, asla ¢evreden ayr diisiiniilemez. Oncelikle okulun velileri,
okulun dogal ¢evresidir. Bunu da okulun bulundugu yerlesim birimindeki resmi ve yerel
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yonetimlerle, sivil toplum kurum ve kuruluslarini izler (Tetik, 2008, s.55). Dolayisiyla
sosyal kuliip ¢alismalarinda okulun dogal gevresi ile isbirligi halinde olmasi uygulamanin
etkililigi acisindan ayri1 bir 6nem arz etmektedir.

Sosyal kuliiplerin denetlenmesine dair

Midiir, sosyal etkinliklerin mevzuata uygun ve etkili bir sekilde yiiriitiilmesinden,
rehberlik, yonlendirme ve denetleme faaliyetlerini yiirtitmekten sorumludur (Karakaya,
2012). Oysaki katilimcilarin yaklasik yarisi (16 6gretmen), sosyal kuliip calismalarinin
sadece yilsonu raporlariyla denetlendigini, diger yarisi ise okul idaresinin sosyal kuliip
calismalarini; etkinliklere katilarak, ihtiyaglar1 sorarak, toplant1 yaparak, gézlemleyerek
gerceklestirdigini beyan etmistir.

Sosyal kuliip calismalarina yénelik 6gretmen diisiincelerine dair

Kiitliphanecilik, ebru, kaligrafi, satrang, spor, halk oyunlari, gevre, miizik, folklor ve drama
gibi sosyal kullip 6gretmenleri bu kuliiplerin ¢ocuklarin ihtiyacinm1 giderdigini; ¢ocuk
haklar1 kuliibii, demokrasi, yurttaslik ve insan haklar1 kuliibii, resim kuliibt, kilttr ve
edebiyat kuliibii, Kizilay kuliibii, bilim ve teknoloji kuliibli, havacilik kuliibii, saglik,
temizlik ve Yesilay kuliibli gibi kuliiplerin 68retmenleri ise “zaman, mekan ve imkan
yetersizligi, 68rencinin ilgisizligi ve isteksizligi, yas ve seviye farklilig1” gibi nedenlerle bu
ihtiyacin karsilanamadiginmi ifade etmistir. Kece (2015) de calismasinda bu sonuglara
benzer sekilde okullarda spor, miizik, saglik, temizlik ve beslenme ile satrang kultiplerin
daha etkin oldugunu, turizm, Yesilay, kiiltiir-edebiyat, tiyatro, demokrasi, insan haklari ve
vatandaslik ve bilingli tiiketici kulliplerinde ytiriitiilen faaliyetlerin goreceli olarak sinirh
diizeyde kaldigini ifade etmistir.

Etkili bir sekilde yapilan sosyal kuliip etkinlikleri 6grencilere bilissel, duyussal, sosyal ve
toplumsal, bireysel gelisim ve kendini tanima, psikomotor gibi pek ¢ok alanda beceri
kazandirmaktadir. Ancak 6gretmenler sosyal kuliiplerin “uygulama alan1 buldugunda bu
becerileri kazandirdigin1” goériisiini vurgulamislardir. Bu paralelde Ay (2015) yiiksek
lisans tezinde, temel becerileri gelistirme konusunda 6grenci kulliplerinin bir etkisi
oldugu ancak bu etkinin beklenen diizeyde gergeklesmedigi sonucuna ulasmistir.
Biikiisoglu ve Bayturan (2005) da ¢alismalarinda serbest zaman etkinliklerinin; genglerin
psikososyal gelisimlerini olumlu yonde etkiledigini, etkinliklerde yasanan etkilesimlerle
yasam deneyimleri kazandiklarini, farkindaliklarinin arttigini, zayif ve giiglic yonlerini
kesfedip kendilerine giiven, kabul ve basar1 duygularini gelistirdigini, kendini ifade etme
ve sorumluluk duygularini arttirdigini bulgulamislardir. Kocayigit ve Ekinci (2020) de
arastirmalarinda, program disi etkinliklere katilan 6grencilerin okul kiiltiirii ve akademik
beceri, psikolojik, fiziksel ve sosyal gelisim acisindan kazanimlar elde ettigini ve bu katilim
yoluyla 6grencilerin kendini gosterme konusunda performans sergileyebildiklerini tespit
etmistir. Benzer sekilde Moriana, Alos, Alcala, Pino, Herruzo ve Ruiz (2006) ise ders dis1
etkinliklere katilanlarin daha iyi bir akademik basar sergilediklerini belirtmistir. Nikki
(2009) akademik basari ile birlikte ders dis1 etkinliklerinin 6grenciye ytiksek bir benlik
algisina sahip olma ve okula devam konusunda olumlu etkileri oldugunu dile getirmistir.
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Dolayisiyla sosyal kuliip ¢calismalarina bireye sagladigi fayda bakimindan gereken 6nemin
verilmesi, etkinliklerin amaca uygun bir sekilde yliriitiilmesi gerekmektedir.

Ogretmenlerin sosyal kuliipleri genel olarak degerlendirmesine ve énerilerine dair

Sosyal kuliipler dogru uygulandiginda 6grenciye bilissel, duyussal ve sosyal yonden
bircok beceri kazandirmakta, topluma yararli bireyler yetismesine Kkatkida
bulunmaktadir. Bu baglamda da 6gretmenler sosyal kultiplere iliskin olarak ¢ocuklarin
kendi istedigi kuliibe gitmesi, sosyal kultip aktivitelerin sadece kagit tizerinde kalmamasi,
O0gretmenlerin sosyal kuliip dallarinda uzmanlasmasina olanak saglanmasi, kuliipler
hakkinda yeterli bilgilendirmenin yapilmasi, secilen kuliiple ilgili bilgisi olan kisilerin
gorevlendirilmesi, okul dis1 etkinliklerin organize edilmesi, olanaklarin iyilestirilmesi ve
kuliip calismalarina ayrilan siirenin artirilmasi gibi 6nlemler alinmasi gerektigini ifade
etmislerdir.

Yukarida siralanan bu goriis ve Onerilere paralel sekilde Sahan (1995) ilk6gretim
okullarinda egitici calismalarin degerlendirilmesine iliskin ytliksek lisans tez calismasinda,
egitici calismalarin amaclar1 ve olumlu etkileri konusunda 6gretmen ve yoneticilerin
bilgilendirilmesi, 6grenci seciminde ilgi, yetenek ve isteklerin dikkate alinmasi,
Ogrencilerin calismalarda aktif gorev almasi, tanitiminin yapilmasi, 0gretmen ve
ogrencilere gerekli yardimin yapilip ortamin, arag ve gerecin saglanmasi ve bunun igin
kaynak yaratilmasi, etkinlikler i¢in yardimci kaynak kitaplarin hazirlanmasi, zaman
sorununa alternatif coziimler iiretilmesi, 6gretmenlerin hizmet ici egitim kurslarindan
gecirilmesi, uygulamalarin yeterince denetlenmesi seklinde 6neriler siralamistir.
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EKLER
Gorusme Sorulari

Danismani oldugunuz kuliibiin ad1 nedir?

Danismani oldugunuz kuliibiin secimi nasil yapiliyor?

Kuliiplere 6grenci secimini nasil yapiyorsunuz?

Kultip rehber 6gretmeni olarak sosyal kuliipler hakkinda yeterli bilgiye sahip oldugunuzu

diisiniiyor musunuz?

Kultip rehber 6gretmeni olarak kuliip ¢alismalari i¢in 6n hazirlik yapiyor musunuz? Sene

basinda kuliibe dair neler igerir, neler yapilabilir gibi 6n hazirliklar yapiyoruz?

Kuliip ¢alismalari i¢in yeterli zaman ayiriyor musunuz?

Sosyal kuliip ¢alismalari sirasinda yeterli etkinlik ve ¢calismada bulunuyor musunuz?

Kuliip ¢alismalari sirasinda ilcedeki resmi ve goniillii kuruluslarla isbirligi yapiyor musunuz?

Okul disindaki kuliip calismalarina yonelik sikint1 yasiyor musunuz? (Sonda: Ne tiir

giicliiklerle karsilasiyorsunuz?)

10.Genel olarak okulunuzdaki sosyal kuliip etkinliklerinin uygulanisini degerlendirir misiniz?

11.Sizce okul yonetimi sosyal kuliip etkinliklerine yeteri kadar destek oluyor mu?

12.Sosyal kuliip ¢alismalari, okul yoneticileri tarafindan denetleniyor mu? (Sonda: Nasil
denetleniyor? Sonda: Denetlerken neye dikkat ediliyor?)

13.Sosyal kuliip faaliyetleri icin okulunuzda bulunan fiziki mekan ve arag-gerecleri yeterli
buluyor musunuz?

14.Danismani oldugunuz sosyal kuliip faaliyetleri, 6grencilerin ihtiyaclarina cevap verecek
nitelikte mi?

15.Sosyal kuliip ¢alismalarinin, diger ders programlarinda 6grenilenlerin uygulanmasina ve
kullanilmasina yardimci olmasi konusunda ne diisiintiyorsunuz?

16. Ailelerin sosyal kuliip calismalar1 hakkindaki bilgilerinin yeterli oldugunu disiiniiyor
musunuz?

17.Sosyal Kuliip etkinliklerinin amacina tam olarak ulasabilmesi i¢in neler yapilabilir? (Sonda:

Once kimlerin caba harcamasi gerektigini diisiiniiyorsunuz?=

a) Okul yonetimi? Bunun i¢in ne yapabilir?

b) Ogretmenler? Bunun i¢in ne yapabilir?

c) Cocuk ve okul cevresi? Bunun i¢in ne yapabilir?

d) Ailenin destegi? Bunun i¢in ne yapabilir?
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